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Abstract
This Banded Dissertation focuses on the relationship between perceived self-efficacy and
teaching effectiveness for social work faculty. An introduction to the topic, presentation of The
Life Model as the conceptual framework, and overall findings from the scholarship products are
discussed. The first product is a conceptual paper outlining the nature of the relationship between
self-efficacy and teaching effectiveness and its relevance in social work higher education. The
conceptual paper also discusses using The Life Model for Social Work Practice as the conceptual
framework. The second product is a survey research study containing both quantitative and
qualitative questions to explore how self-efficacy and teaching effectiveness influence each other
according to social work faculty. This study yielded statistically significant results and provided
some narrative responses to better understand this relationship. The third product is a poster
presentation that was given virtually at the North American Association of Christians in Social
Work Annual Convention in November 2020. The poster presented information from the
research study conducted for product two, including background information and quantitative
study results.
Keywords: self-efficacy, teaching effectiveness, The Life Model, social work, higher
education
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Exploring the Relationship between Perceived Self-Efficacy and
Teaching Effectiveness for Social Work Faculty
The number of U. S. social work programs in higher education is growing (Council on
Social Work Education [CSWE], 2017). This, coupled with the need for social workers to
address many of society’s major challenges, makes it more important than ever to maintain
outstanding social work faculty to educate future social workers. Faculty should feel effective in
their positions and that they are doing their part to prepare students for social work practice.
Social workers have ethical responsibilities to clients, colleagues, and institutions (National
Association of Social Work [NASW], 2018). By modeling responsibilities such as professional
boundaries, practicing in areas of competence, and fulfilling commitments to institutions, faculty
can teach those skills to students (Bandura, 2012). However, faculty need to possess a good
sense of self-efficacy to model these responsibilities effectively.
Self-efficacy is a person’s belief in their ability to achieve a task or accomplish a goal
(Bandura, 2001; Haddad & Taleb, 2015; Lunenburg, 2011). It is an important predictor for
success in many areas of work such as setting goals and building relationships (Bandura, 2001;
Lunenburg, 2011; Turner, 2014; Zee et al., 2016). These are important skills for social workers
to develop in any field of practice, so it is vital for social work faculty to demonstrate them. To
help faculty be effective in doing so, institutions can encourage and provide resources for
professional development, be intentional about understanding what faculty members need, and
help faculty to develop a sense of self-efficacy (Haddad & Taleb, 2015; Kanadh, 2017; Zee et
al., 2016). Numerous factors influence what makes a person effective at his or her job, but selfefficacy has been one of the most significant predictors of success (Guidetti et al., 2018;
Haddad & Taleb, 2015; Lunenburg, 2011; Turner, 2014; Zee et al., 2016).

SELF-EFFICACY AND TEACHING EFFECTIVENESS
There are many ways to define teaching effectiveness. Generally, teaching effectiveness
refers to the faculty member’s ability to perform well in the classroom, or to teach and connect
with students appropriately. To be an effective faculty member, it is important to have more
than just subject knowledge and practical skills (Burton et al., 2005; Nolan & Molla, 2016). It is
also essential to have skills such as classroom management and building relationships with
students, which help increase effectiveness. Those who report higher levels of self-efficacy are
more likely to try a variety of methods to achieve their goals, such as employing diverse
teaching methods and building supportive relationships with students to reach their goal of
helping students to achieve learning outcomes. In contrast, when faculty report lower levels of
self-efficacy, they might exhibit the opposite behaviors, such as having rigid teaching methods
and distant student relationships (Kanadh, 2017; Lunenburg, 2011; Turner, 2014). They may be
fearful of trying new teaching methods, assuming they will fail, and spend less time investing in
students if they do not believe they can make a positive impact (Kanadh, 2017). This is
important to note because students reported that receiving support from and having a good
relationship with their teachers was one way that they defined effective teaching (Kim et al.,
2018).
Research has shown that as a faculty member’s sense of self-efficacy influences their
teaching effectiveness, their level of teaching effectiveness also influences their sense of selfefficacy. Perceived self-efficacy and teaching effectiveness have a reciprocal relationship,
meaning they can mutually influence each other. In social work, this relationship does not only
affect faculty. It also directly affects student achievement and indirectly affects the well-being
of the broader society as social work faculty teach and prepare students to enter the field and
make an impact in their communities. For these reasons, it is important to have an

2

SELF-EFFICACY AND TEACHING EFFECTIVENESS

3

understanding of the relationship between perceived self-efficacy and teaching effectiveness for
social work faculty. This knowledge can lay the foundation for understanding how to support
social work faculty by helping them increase or maintain their sense of self-efficacy and
teaching effectiveness.
Conceptual Framework
The conceptual framework for this Banded Dissertation is grounded in The Life Model
for Social Work Practice. Alex Gitterman and Carol Germain developed this model from the
ecological perspective to apply to people’s relationships with their environment. The Life Model
was the lens through which the reciprocal relationship between self-efficacy and teaching
effectiveness was explored and evaluated.
The Life Model
The Life Model for Social Work Practice was adapted from the ecological perspective
originating in the biological sciences to fit social work and explain human relationships with
each other and with their environments (Gitterman & Germain, 2008b). The Life Model
emphasizes the idea of energy flow among systems, or people and environments with which a
person interacts (Rotabi, 2007). It is a multifaceted model that consists of several concepts. Some
of these concepts include transactional and reciprocal relationships, natural habitats or
environments, level of person-in-environment fit, risk and protective factors, resilience, power,
life course, stress, and coping (Gitterman & Germain, 2008a; Gitterman & Germain, 2008b).
Three of the most significant concepts that can be applied to this research topic are transactional
and reciprocal relationships, stress and coping, and protective factors.
One of the basic concepts of ecological perspective is that an organism has a reciprocal,
interdependent relationship with its habitat (Gitterman & Germain, 2008b; Rotabi, 2007). The
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habitat affects an organism’s ability to function and survive, and in turn, the organism leaves a
mark on its habitat. The nature of the relationship is cyclical and ever changing. The Life Model
applies the same concept to humans and their environments. A person’s environment has an
impact on their ability to function and survive, and in turn, the person leaves a mark on their
environment. This environment consists of numerous systems. A system is a person or entity
with which an individual interacts. These systems can be on a micro (individual), mezzo (group),
or macro (institutional/community) level (Gitterman & Germain, 2008b). People are involved in
interdependent systems, and each system can affect both the person and other systems in the
person’s life.
The nature of the relationship between self-efficacy and effectiveness is also reciprocal.
Self-efficacy can influence how effective a person is, but a person’s level of effectiveness can
also influence their sense of self-efficacy. Studying how a faculty member’s self-efficacy
influences their level of effectiveness in the classroom is one specific way of looking at this
relationship between the two variables, because the faculty member is directly affecting their
environment. However, the environment (the classroom, their level of effectiveness) can also
influence the faculty member’s self-efficacy (A. Gitterman, personal communication, December
20, 2018; Kanadh, 2017; Zee et al., 2016).
A second significant concept of the Life Model is stress and coping. Stress is an
organism’s internal response to life stressors, or external elements that cause or threaten to cause
danger, loss, or harm (Gitterman & Germain, 2008a; Gitterman & Germain, 2008b; Hooker &
Pressman, 2018). Stressors can be relationships in a person’s life, health issues, or environmental
pressures, among other things. A person’s stress and transactional relationships can be related to
each other. Coping is defined as the way a person manages their stress and stressors (Gitterman
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& German, 2008a; Gitterman & Germain, 2008b; Hooker & Pressman, 2018). The level of stress
one experiences and the coping mechanisms a person has can affect their sense of self-efficacy
and how effective they are in the classroom. When a faculty member can cope with their stress
well, this can have a positive effect on both their sense of self-efficacy and their teaching
effectiveness. It provides them an opportunity to overcome a challenge, which can boost selfconfidence and lead to better success (Thomas & Murcherah, 2016).
The third significant concept relative to this topic is protective factors. Protective factors
are biopsychosocial-spiritual processes that contribute to a person’s ability to cope with stress
and be resilient (Gitterman & Germain, 2008b; Zastrow & Kirst-Ashman, 2013). Protective
factors are an important concept within the Life Model because they can help a person cope with
stress. One example of a protective factor is a positive relationship with another person. Selfefficacy and feeling a sense of accomplishment—or being effective in the classroom—can also
be viewed as protective factors.
The Life Model assumes that every person exists within an environment of interrelated
systems; no person exists in a vacuum with no outside influences. It assumes that each person
has the capacity to change and adapt to their environment as needed. It looks at protective factors
that might help a person grow and develop. For these reasons, it is used as the conceptual
framework for this Banded Dissertation.
Summary of Banded Dissertation Products
This Banded Dissertation explores the relationship between perceived self-efficacy and
teaching effectiveness for social work faculty. Using The Life Model as a conceptual framework,
the questions how does self-efficacy influence teaching effectiveness and how does teaching
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effectiveness influence self-efficacy were explored through three products: a conceptual paper, a
research paper, and a poster presentation at a peer-reviewed conference.
Product one of this Banded Dissertation is a conceptual article on the topic of selfefficacy and teaching effectiveness. This paper introduces The Life Model for Social Work
Practice as the conceptual model to understand the reciprocal relationship between self-efficacy
and teaching effectiveness. The conceptual article defines self-efficacy and teaching
effectiveness. Little research has been completed on this topic specifically for social work
faculty. This paper demonstrates the need to understand how self-efficacy and teaching
effectiveness are related for social work faculty and introduces the research study for product
two of this dissertation.
Product two of this Banded Dissertation is a research article on the topic of self-efficacy
and teaching effectiveness. This paper aimed to add to the existing literature on the topic of selfefficacy and teaching effectiveness by specifically studying the population of social work faculty
in the U.S. A research study using survey methodology that included both quantitative and
qualitative questions was conducted by distributing the survey to social work faculty via two
listservs. To analyze the quantitative data, a Pearson correlation was conducted to determine the
nature of the relationship between self-efficacy and teaching effectiveness. A thematic analysis
was conducted on the qualitative responses to explore themes across participants’ answers about
their perceived self-efficacy and teaching effectiveness.
Product three of this Banded Dissertation was a poster presentation given at the North
American Association of Christians in Social Work Annual Convention in November 2020. Due
to the COVID-19 pandemic, the convention was virtual. The poster presentation highlighted the
research study from product two. The poster displayed the background to the study, including the
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conceptual framework and research questions. The research discussion focused on the
quantitative data analysis, discussing the correlation analysis, demographics, and comparisons
between groups of participants.
Discussion
This Banded Dissertation explored the relationship between self-efficacy and teaching
effectiveness for social work faculty. There has been little previous research in this area of study
within social work. The conceptual article identified a gap in the existing literature and discussed
why this is an important area of study in social work higher education. Together, the conceptual
and research articles add to the existing body of knowledge on the topic by exploring this
relationship specifically in social work faculty. The two guiding questions to understand how
self-efficacy and teaching effectiveness are related were how does self-efficacy influence
teaching effectiveness and how does teaching effectiveness influence self-efficacy? The
relationship between perceived self-efficacy and teaching effectiveness for social work faculty in
the U.S. is similar to that of faculty in other disciplines. It is an important relationship to study
because of its influence on students and the broader society in which students are being prepared
to work.
In the survey study that was conducted, the quantitative data analysis revealed that the
Pearson correlation for self-efficacy and teaching effectiveness for social work faculty was found
to be strong, positive, and statistically significant at .611. The nature of this relationship for
social work faculty is similar to that of other populations according to previous research (Burton
et al., 2005; Guidetti et al., 2018; Haddad & Taleb, 2015). The qualitative data analysis also
revealed several themes in participant responses that supported the quantitative data. One theme
is that it was an asset to both self-efficacy and teaching effectiveness to have previous social
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work practice experience or teaching experience before teaching in social work higher education.
That previous experience gives educators something to share with students by discussing
examples of skills and professional behaviors, which helps them to feel more effective. This
theme was also seen in the literature with other populations that have been studied regarding this
topic (Bandura, 2012; Lunenburg, 2011). A second theme was that having a higher sense of selfefficacy helped faculty to have a sense of self-awareness of their own strengths and limitations.
This self-awareness influences teaching effectiveness in a positive way because it allows faculty
to draw from their strengths to mitigate some limitations. A third theme was the importance of
building relationships with students as a pathway for effective teaching, just as building rapport
with clients in other areas of social work practice provides a foundation for treatment. When
those positive relationships are present, it can help improve both self-efficacy and teaching
effectiveness by helping faculty and students feel more connected to each other.
One important takeaway from studying this topic is that while there is a significant
relationship between self-efficacy and teaching effectiveness for social work faculty, there are
also other factors to consider which can influence self-efficacy and teaching effectiveness. It is
important to use this research as a foundation for further understanding self-efficacy and
teaching effectiveness. The more we understand what life events or elements in a faculty
person’s life can affect their perceived sense of self-efficacy (other than teaching effectiveness),
the more those factors can be developed within a faculty member, thus positively influencing
their teaching effectiveness. For example, if a faculty member values regular feedback as a way
to improve their self-efficacy, more frequent evaluation measures could be implemented to
provide greater feedback. Faculty could implement informal course evaluations once or twice
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throughout the semester, rather than waiting to receive student feedback on course evaluations at
the end of the semester.
Similarly, it is necessary to understand what other factors also influence a faculty
member’s teaching effectiveness (other than perceived self-efficacy). These factors can then be
implemented to assist faculty in improving or maintaining their teaching effectiveness, which in
turn would increase their perceived self-efficacy. For example, if a faculty member values
building relationships with students as a pathway to effective teaching, program staff could plan
and facilitate events that encourage relationship building even outside of the classroom. For
instance, a social work club could be formed to hold events that bring both students and faculty
together to discuss social issues.
Implications for Social Work Education
Understanding the relationship between self-efficacy and teaching effectiveness for social
work faculty is important for a few reasons. Social work faculty should be striving for selfimprovement to teach with a sense of integrity and competence, which aligns with our core
social work professional values. Integrity means that social work faculty should be trustworthy
and align their teaching with the ethical principles in the Code of Ethics. Competence means they
should teach within the scope of their training and expertise while also continually seeking out
new knowledge and training to enhance their skills (NASW, 2017). Modeling these professional
values in the classroom is important for students to learn what they mean and to observe how
they can be demonstrated in their own practice. Educators prepare students for the broader social
work field, and they have a responsibility to prepare them to be competent and to practice with
integrity. When a social work educator understands how their sense of self-efficacy and teaching
effectiveness are related, they can take measures to use their strengths and improve upon their
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limitations to be more effective in their teaching. This is important not only for social work
students, but for the broader communities and clients these future social workers will be serving.
One measure faculty could take to improve upon any limitations in self-efficacy or
teaching effectiveness would be to advocate for enhanced faculty training and resources with
program directors and administrators. For example, they could implement resources for faculty
to boost their self-efficacy, including mentoring programs or faculty trainings. A positive
mentoring relationship can be a significant protective factor (Gitterman & Germain, 2008b;
Sharma et al., 2019). A positive mentor could give a faculty member feedback and advice on
their teaching and provide an avenue to discuss new teaching ideas. Positive mentoring
relationships have also been shown to increase faculty retention, which benefits the institution as
well (Zellers et al., 2008). This can positively affect university and social work program morale
as well as teaching effectiveness for social work faculty.
Implications for Future Research
The knowledge gained from this dissertation provides the basis for understanding how
self-efficacy and teaching effectiveness influence each other in social work faculty. However, it
would be beneficial to conduct more research to further understand this relationship. The
qualitative questions included in this survey study provided rich data to help understand the
relationship between self-efficacy and teaching effectiveness for social work faculty. However,
since there were only two broad qualitative questions included in the survey, one
recommendation would be to collect further qualitative data on the subject. This could be
conducted through either qualitative surveys or semi-structured interviews with social work
faculty. This narrative data could provide a more holistic picture of the nature of the relationship
between self-efficacy and teaching effectiveness. Specific questions aimed at exploring this
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relationship could be added to the data collection tool to gather more information, and then a
thematic analysis could then be conducted to explore faculty responses.
Some participants indicated that while there might be a reciprocal relationship between
self-efficacy and teaching effectiveness, teaching effectiveness often has a stronger effect on
self-efficacy than self-efficacy does on teaching effectiveness. This indicates that more research
could be conducted in this area to explore the topic further. One interesting avenue to explore
could be to investigate whether there is a causal relationship between self-efficacy and teaching
effectiveness. Comparisons could be made between a group of faculty who have higher reported
levels of self-efficacy versus those who report lower levels of self-efficacy and determine how
that difference affects teaching performance. This could be done by observing them teach to
gather information through a measure other than self-report. It would be interesting to see if
those with higher self-efficacy scores performed better in the classroom than those with lower
self-efficacy scores.
Another interesting study could be to compare faculty perceived teaching effectiveness
scores with student evaluations of teaching effectiveness. In the research study, participants’
qualitative responses stated that student feedback helped them feel more effective, either by
affirming strengths faculty already saw in themselves or by recognizing what they could work on
to improve limitations noted by students. Awareness of those limitations can help them
understand how to improve their teaching, which can increase perceived self-efficacy.
Finally, because some studies have shown that men tend to have higher occupational selfefficacy scores than women (Loeb et al., 2016), it would be interesting to do further research
comparing the self-efficacy and teaching effectiveness scores of men and women faculty
members. It would also be important to determine what factors they indicate influence their self-
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efficacy and teaching effectiveness (other than their influence on each other) and see if there are
differences in opinions between male and female faculty members. This information could assist
institutions in providing appropriate resources for their faculty.
Conclusion
This Banded Dissertation aims to contribute to the existing literature on the topic of selfefficacy and teaching effectiveness by focusing specifically on social work faculty. Similar to
other populations, there is a statistically significant relationship between perceived self-efficacy
and teaching effectiveness for social work faculty. The greater the understanding we have of the
nature of this relationship, the better faculty can be supported to thrive in their positions as
educators. This helps provide the best educational experience for social work students, which in
turn lays the foundation for them to deliver excellent service to their clients and communities.

SELF-EFFICACY AND TEACHING EFFECTIVENESS

13

Comprehensive Reference List
Akinbobola, O. I. & Adeleke, A. A. (2012). Educator’s self-efficacy and collective educators’ self
efficacy among university academic staff; An ethical issue. Ife PsychologIA, 20(1), 57-69.
Bandura, A. (2001). Social cognitive theory: An agentic perspective. Annual Review of
Psychology, 52, 1-26. https://doi.org/10/1146/annurev.psych.52.1.1
Bandura, A. (2012). On the functional properties of perceived self-efficacy revisited. Journal
of Management, 38(1), 9-44. https://doi.org/10.1177/0149206311410606
Bradford, C., & Braaten, M. (2018). Teacher evaluation and the demoralization of teachers.
Teaching and Teacher Education, 75, 49-59. https://doi.org/10.1016/j.tate.2018.05.017
Burton, J. P., Bamberry, N. J., & Harris-Boundy, J. (2005). Developing personal teaching efficacy
in new teachers in university settings. Academy of Management Learning and Education,
4(2), 160-173. https://www.jstor.org/stable/40214284
Calaguas, G. (2013). Teacher effectiveness scale in higher education: Development and
psychometric properties. International Journal of Research Studies in Education, 2(2), 118. https://doi.org/10.5861/ijrse.2012.108
Council on Social Work Education. (2015). 2015 educational policy and accreditation
standards. Council on Social Work Education.
Council on Social Work Education. (2017). 2016 statistics on social work education in the United
States. https://www.cswe.org/CMSPages/GetFile.aspx?guid=6e8bc9e7-ebd6-4288-bc7ad2d427d68480
Council on Social Work Education. (2018). 2017 statistics on social work education in the United
States. https://www.cswe.org/Research-Statistics/Research-Briefs-andPublications/CSWE_2017_annual_survey_report-FINAL.aspx

SELF-EFFICACY AND TEACHING EFFECTIVENESS

14

Council on Social Work Education. (2019). 2018 statistics on social work education in the
United States. https://cswe.org/getattachment/Research-Statistics/Annual-ProgramStudy/2018-Statistics-on-Social-Work-Education-in-the-United-States.pdf.aspx
Gambini, B. (2019). Strongly agree: The number of response options matter when using a Likert
scale. ScienceDaily. https://www.sciencedaily.com/releases/2019/04/190423114033.htm
Gasman, M., Kim, J., & Nguyen, T. H. (2011). Effectively recruiting faculty of color at highly
selective institutions: A school of education study. Journal of Diversity in Higher
Education, 4(4), 212-222. https://doi.org/10.1037/a0025130
Gitterman, A. & Germain, C. (2008a). Ecological framework. In Mizrahi, T. and Davis L.E.
(Eds.), Encyclopedia of Social Work Online (20th ed.). Oxford University Press.
https://doi.org/10.1093/acrefore/9780199975839.013.118
Gitterman, A. & Germain, C. (2008b). The life model of social work practice: Advances in
theory and practice (3rd ed.). Columbia University Press.
Guidetti, G., Viotti, S., Bruno, A., & Converso, D. (2018). Teachers’ work ability: A study
of relationships between collective efficacy and self-efficacy beliefs. Psychology
Research and Behavior Management, 11, 197-206.
https://doi.org/10/2147/PRMB.S157850
Haddad, S. I. & Taleb, R. A. (2015). The impact of self-efficacy on performance (an empirical
study on business faculty members in Jordanian universities). Computers in Human
Behavior, 55, 877-887. https://doi.org/10.1016/j.chb.2015.10.032
Hooker, E. & Pressman, S. (2018). The healthy life. In R. Biswas-Diener & E. Diener

SELF-EFFICACY AND TEACHING EFFECTIVENESS

15

(Eds.), Noba textbook series: Psychology. DEF publishers.
https://nobaproject.com/textbooks/rebekah-benjamin-discover-psychology-2-0-a-briefintroductory-text/modules/the-healthy-life
Kanadh, S. (2017). Prospective teachers’ professional self-efficacy beliefs in terms of their
perceived autonomy support and attitudes towards the teaching profession: A mixed
methods study. Educational Sciences: Theory and Practice, 17(5), 1847-1871.
https://doi.org/10.12738/estp.2017.5.0597
Kim, L. E., Dar-Nimrod, I., & MacCann, C. (2017). Teacher personality and teacher
effectiveness in secondary school: Personality predicts teacher support ad student selfefficacy but not academic achievement. Journal of Educational Psychology, 110(3), 309323. https://doi.org/10.1037/edu0000217
Linask, M. & Monks, J. (2018). Measuring faculty effectiveness using conditional fixed effects.
The Journal of Economic Education, 49(4), 324-339.
https://doi.org/10.1080/00220485.2018.1500957
Loeb, C., Stempel, C., & Isaksson, K. (2016). Social and emotional self-efficacy at work.
Scandinavian Journal of Psychology, 57, 152-161. https://doi.org/10.1111/sjop.122744
Lunenburg, F. C. (2011). Self-efficacy in the workplace: Implications for motivation and
performance. International Journal of Management, Business, and Administration, 14(1),
1-6.
http://nationalforum.com/Electronic%20Journal%20Volumes/Lunenburg,%20Fred%20C.
%20Self-Efficacy%20in%20the%20Workplace%20IJMBA%20V14%20N1%202011.pdf
Merriam-Webster. (n.d.). Merriam-Webster.com thesaurus. Retrieved September 20, 2020, from
https://www.merriam-webster.com/thesaurus/effectiveness

SELF-EFFICACY AND TEACHING EFFECTIVENESS

16

National Association of Social Workers. (2018). Read the code of ethics.
https://www.socialworkers.org/About/Ethics/Code-of-Ethics/Code-of-Ethics-English
Nolan, A., & Molla, T. (2016). Teacher confidence and professional capital. Teaching and Teacher
Education, 62, 10-18. https://doi.org/10.1016/j/tate.2016.11.004
Oxford. (n.d.). Empowerment. In Lexico US Dictionary. Retrieved February, 29, 2020, from
https://www.lexico.com/en/definition/empower
Palmisano, A. J. (2017). Does evaluation affect teacher self-efficacy? A qualitative investigation
into the effects of evaluation on teachers' sense of efficacy (Publication No.
10264912) [Doctoral dissertation, Northern Illinois University]. ProQuest Dissertations
and Theses Global.
Rotabi, K. S. (2007). Ecological theory origin from natural to social science or vice versa? A
brief conceptual history for social work. Advances in Social Work, 8(1), 113-129.
https://journals.iupui.edu/index.php/advancesinsocialwork/article/view/135/136
Substance Abuse and Mental Health Services Administration. (2019). Risk and protective
factors. https://www.samhsa.gov/sites/default/files/20190718-samhsa-risk-protectivefactors.pdf
Thomas, K. E. & Mucherah, W. M. (2016). The contextual difference: Developing preservice
teacher efficacy through immersive learning experiences. Education and Urban Society,
48(4), 364-383. https://doi.org/10.1177/0013124514533795
Tsang, S. K. M., Hui, E. K. P., & Law, B. C. M. (2012). Self-efficacy as a positive youth
development construct: A conceptual review. The Scientific World Journal, 452327, 1-7.
https://doi.org/10.1100/2012/452327
Turner, N. (2014). Development of self-belief for employability in higher education: Ability,

SELF-EFFICACY AND TEACHING EFFECTIVENESS

17

efficacy, and control in context. Teaching in Higher Education, 19(6), 592-602.
https://doi.org/10.1080/13562517.2014.901951
Uttl, B., White, C. A., & Gonzalez, D. W. (2017). Meta-analyses of faculty’s teaching
effectiveness: Student evaluation of teaching ratings and student learning are not related.
Studies in Educational Evaluation, 54, 22-42.
https://doi.org/10.1016/j.stueduc.2016.08.007
van Lankveld, T., Schoonenboom, J., Volman, M., Croiset, G., and Beishuizen, J. (2017).
Developing a teacher identity in the university context: A systematic review of the
literature. Higher Education Research and Development, 36(2), 325-342.
https://doi.org/10.1080/07294360.2016.1208154
Wakita, T., Ueshima, N., & Noguchi, H. (2012). Psychological distance between categories in
the Likert scale: Comparing different numbers of options. Educational and Psychological
Measurement, 72(4), 533-546. https://doi.org/10.1177/0013164411431162
Zastrow, C. H. & Kirst-Ashman, K. K. (2013). Understanding human behavior and the social
environment (9th ed.). Brooks/Cole, Cengage Learning.
Zee, M., de Jong, P. F., & Koomen, H. M. Y. (2016). Teachers’ self-efficacy in relation to
individual students with a variety of social-emotional behaviors: A multi-level
investigation. Journal of Educational Psychology, 108(7), 1013-1027.
https://doi.org/10.1037/edu0000106
Zellers, D. F., Howard, V. M., & Barcic, M. A. (2008). Faculty mentoring programs:
Reenvisioning rather than reinventing the wheel. Review of Educational Research, 78(3),
552-588. https://doi.org/10.3102/0034654308320966

SELF-EFFICACY AND TEACHING EFFECTIVENESS

18

The Influence of Perceived Self-Efficacy on Perception of Teaching Effectiveness: What
Does it Mean for Social Work Faculty?

Samantha J. Sutorius
School of Social Work, University of St. Thomas

Author Note
Samantha J. Sutorius

https://orcid.org/0000-0001-6692-0051

Correspondence concerning this article should be addressed to Samantha Sutorius, DSW
Candidate, University of St. Thomas, School of Social Work, 2115 Summit Ave., St. Paul, MN
55105. Email: samantha.sutorius@stthomas.edu

SELF-EFFICACY AND TEACHING EFFECTIVENESS

19

Abstract
Self-efficacy refers to the belief a person has in themselves to complete a task or perform a job.
Self-efficacy is rooted in Albert Bandura’s work in social learning theory from the field of
psychology. An educator’s self-efficacy can influence their effectiveness, and their level of
effectiveness can also influence their self-efficacy. These are two concepts that have been
studied together frequently, but there is little research related specifically to the field of social
work education. The Life Model for social work practice is the conceptual framework for this
article, focusing on the reciprocal nature of the relationship between self-efficacy and teaching
effectiveness. This article will discuss why it is important to understand the influence of selfefficacy on teaching effectiveness for social work educators and the resulting implications for
social work education. Recommendations and suggestions for future research are also provided.
Keywords: self-efficacy, teaching effectiveness, social work, faculty

SELF-EFFICACY AND TEACHING EFFECTIVENESS

20

The Influence of Perceived Self-Efficacy on Perception of Teaching Effectiveness: What
Does it Mean for Social Work Faculty?
Research has shown that faculty are one of the most important factors for student success
in higher education and that faculty effectiveness has a direct impact on student achievement
(Kanadh, 2017; Kim et al., 2018; Nolan & Molla, 2016; Thomas & Mucherah, 2016). It is
necessary to have faculty who can effectively prepare students for the field of social work
because social workers have ethical responsibilities to clients, colleagues, and institutions
(National Association of Social Work [NASW], 2018), both in a social work agency and the
field of education. By effectively modeling professional behaviors such as boundaries, practicing
in areas of competence, and fulfilling commitments to institutions, faculty are able to teach those
skills to students (Bandura, 2012). To be able to model these behaviors effectively, it is
important for faculty to have a good sense of self-efficacy.
Purpose and Problem Statement
The purpose of this article is to highlight the importance of the relationship between selfefficacy and teaching effectiveness for social work faculty. The existing body of knowledge
focusing on self-efficacy and teaching effectiveness specifically pertaining to social work faculty
is lacking. Social work higher education lost 332 full-time faculty members (from 5,793 to
5,461) while simultaneously adding 14 new social work programs from 2016-2017 (Council on
Social Work Education [CSWE], 2017; CSWE, 2018).
With the rising number of social work programs, as well as the need for well-trained
social workers to intervene and address social problems, universities must support and retain
social work faculty members to educate social work students. Some ways to support faculty are
by encouraging professional development, understanding what faculty members need, and
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helping them to develop high levels of self-efficacy (Haddad & Taleb, 2015; Kanadh, 2017; Zee
et al., 2016). Many factors influence what makes a person effective at their job, but selfefficacy—the belief in oneself to do a job well—is one of the most significant predictors of
success (Guidetti et al., 2018; Haddad & Taleb, 2015; Turner, 2014; Zee et al., 2016).
The scope of this article is to explore the relationship between perceived self-efficacy and
teaching effectiveness in higher education in the U.S. The emphasis is on the importance of
understanding this relationship for social work faculty. It is important for social work faculty to
feel like they are effective in their positions and doing their part to train students well. Numerous
factors can influence self-efficacy and teaching effectiveness, but the focus for this article is on
the reciprocal nature of self-efficacy and teaching effectiveness.
Theoretical Framework
The concept of self-efficacy comes from Albert Bandura’s work in Social Learning
Theory. Most authors who have studied self-efficacy have used Bandura’s Social Learning
Theory as the theoretical framework for their studies. The theoretical framework for this article,
however, is derived from ecological theory. The reason for this shift in theoretical frameworks is
to highlight the relationship between self-efficacy and faculty effectiveness through a different
lens to contribute to the literature in a new way. Specifically, the theoretical framework for this
article is The Life Model for social work practice. This model aligns with the social work
paradigm of assessing a situation from a holistic perspective. The Life Model considers how
people affect one another. It emphasizes the reciprocal nature of the relationship between a
person and their environment (Gitterman & Germain, 2008b). It assumes that no person exists
within a vacuum; persons exist in relationship with their environments, which are full of external
and internal influences (Gitterman & Germain, 2008b).
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Studying how a faculty member’s self-efficacy relates to their level of teaching
effectiveness in the classroom is one specific way of looking at this relationship. The faculty
member and their self-efficacy are directly affecting their environment, including the classroom,
students, and levels of success. However, the environment can also influence the faculty member
and either enhance or decrease their self-efficacy (A. Gitterman, personal communication,
December 20, 2018; Kanadh, 2017; Zee et al., 2016). This article utilizes The Life Model
framework to help the reader understand how social work educators’ perceived self-efficacy
affects their perception of their teaching effectiveness in the classroom. A case will be made for
why this is foundational for modeling ethical social work practice and preparing the next
generation of social work practitioners.
Conceptual Framework: The Life Model
External factors affect one’s sense of self-efficacy (Bandura, 2012; Tsang et al., 2012),
which can be further explained through the lens of The Life Model. Alex Gitterman and Carol
Germain (2008b) developed The Life Model, adapted from the ecological perspective originating
in the biological sciences, to fit within a social work paradigm and explain human beings’
relationships with each other and their environments. The Life Model was developed because of
a desire to understand social environments (Rotabi, 2007). It is a complex model that consists of
several concepts. Some of these concepts include transactional and reciprocal relationships,
natural habitats or environments, level of person-in-environment fit, risk and protective factors,
resilience, power, life course, stress, and coping (Gitterman & Germain, 2008a; Gitterman &
Germain, 2008b). Three of the most significant concepts that can be applied to the relationship
between perceived self-efficacy and teaching effectiveness are transactional and reciprocal
relationships, stress and coping, and protective factors.
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Reciprocal Relationships
One of the basic concepts of ecological theory is that an organism has a reciprocal,
interdependent relationship with its habitat (Gitterman & Germain, 2008b; Rotabi, 2007). The
habitat affects an organism’s ability to function and survive, and in turn, the organism affects its
habitat. The Life Model applies this same concept to humans and their environments. A person’s
environment has an impact on their ability to function and survive, and in turn, the person affects
their environment. People are involved in interdependent systems, and each system can affect
both the person and other systems. A system is a person or entity with which an individual
interacts and is associated. These systems can be on a micro (individual), mezzo (group), or
macro (institutional/community) level (Gitterman & Germain, 2008b). The nature of the
relationship between self-efficacy and effectiveness is also reciprocal. A faculty member’s selfefficacy can influence how effective they are as an instructor, and their level of effectiveness can
influence their sense of self-efficacy both positively and negatively.
Stress and Coping
A second significant concept of The Life Model is stress and coping. Stress is an
organism’s internal response to life stressors or external elements that cause or threaten to cause
danger, loss, or harm (Gitterman & Germain, 2008a; Gitterman & Germain, 2008b; Hooker &
Pressman, 2018). Stressors include relationships, health issues, and environmental pressures. A
person’s stress and relationships can be correlated. Coping is defined as the way a person
manages stress and stressors (Gitterman & German, 2008a; Gitterman & Germain, 2008b;
Hooker & Pressman, 2018). The level of stress one experiences and the coping mechanisms a
person has can affect their sense of self-efficacy as well as how effective they are in the
classroom. Higher levels of self-efficacy can lead to developing better coping strategies to
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manage life’s stressors (Bandura, 2012). For example, if a person has a higher level of selfefficacy, they may feel more competent in employing problem-focused coping strategies to
reduce stress. Problem-focused coping strategies include creating and carrying out a plan of
action to decrease stress (Hooker & Pressman, 2018). Faculty often have multiple
responsibilities, including teaching, committee duties, and scholarship activities, which can
increase feelings of stress and being overwhelmed. The more confidence a faculty member has in
themselves to be effective, the better they will be able to manage their many responsibilities as
well as the stress that can accompany a full schedule.
Protective Factors
The final significant concept of The Life Model discussed here is protective factors.
Protective factors are biopsychosocial-spiritual processes that contribute to a person’s ability to
cope with stress and be resilient, or to be successful and healthy despite enduring tragic or
traumatic circumstances (Gitterman & Germain, 2008b; Zastrow & Kirst-Ashman, 2013).
Protective factors are an important concept within The Life Model because they can help a
person cope with stress. A high level of perceived self-efficacy as well as feeling effective at
one’s job can both be protective factors for the person. These factors are interrelated and
influence one another (A. Gitterman, personal communication, December 20, 2018). The more
protective factors a faculty member has, the more likely they will be able to cope with stress and
persevere through difficult situations. This increases the faculty member’s opportunities for
success and feeling effective, thus encouraging them to remain in their role as an instructor.
Assumptions about Person, Environment, and Relationships
The Life Model assumes that persons exist within an environment of interrelated systems.
It assumes that people have the capacity to change and adapt to their environment as needed. The
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interactions between person and systems can be reciprocal or one-way and can give positive or
negative energy. The Life Model looks at protective factors that might help a person grow as
well as risk factors that might present challenges for the person (Gitterman & Germain, 2008b).
Self-efficacy and faculty effectiveness can be seen as having a reciprocal relationship
with each other. Both are considered protective factors at higher levels. The factors discussed
here demonstrate that The Life Model is an appropriate conceptual framework to explore and
understand the relationship between self-efficacy and faculty effectiveness, as well as the
relevance of this relationship to social work higher education.
Literature Review
A review of the literature was completed to discover what research has been conducted
in this area of study, as well as gaps that exist. This literature review is organized by the themes
of self-efficacy, faculty effectiveness, and relevance to social work higher education.
Self-Efficacy
Self-efficacy is defined as one’s belief in their ability to achieve a task or accomplish a
goal (Bandura, 2001). An important distinction to make is between the concepts of self-efficacy
and collective-efficacy. Collective efficacy is defined as an institution’s collective belief in their
ability to achieve goals and be successful (Guidetti et al., 2018). This review is focusing on
individual faculty self-efficacy, rather than the institution’s perception of the ability to achieve
as a whole. Another important distinction to be made is the difference between social and
emotional self-efficacy and cognitive or task-oriented efficacy. The majority of studies in this
area focus on the latter of the two, cognitive or task-oriented self-efficacy (Loeb et al., 2016).
This review also focuses on this category of efficacy, rather than social or emotional selfefficacy, which refers to an individual’s ability to form and maintain positive social
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relationships and manage emotions (Loeb et al., 2016). While an individual’s ability to form
and maintain relationships is also related to effectiveness, the focus in this article is on a
person’s self-efficacy related to his or her overall perceived job performance.
Bandura (2012) and Turner (2014) state that the terms self-esteem and self-efficacy are
often used interchangeably, but they do not mean the same thing. They note that self-esteem
refers to one’s sense of self-worth, while self-efficacy refers to the belief in the person’s ability
or capability to accomplish something. It is important to note that self-efficacy also refers to
one’s perception or belief about their ability to achieve, rather than measuring actual ability or
competence (Bandura, 2012; Guidetti et al., 2018; Haddad & Taleb, 2015; Kanadh 2017; Tsang
et al., 2012).
Self-efficacy is an important predictor for success in the areas of goal-setting,
relationship-building, motivation, and persistence, all of which can be used to demonstrate
effectiveness as a whole (Turner, 2014; Zee et al., 2016). A variety of factors can affect selfefficacy, including age, gender, length of experience, and educational level, as shown in survey
research by Thomas & Mucherah (2016). The way a person sees themselves as a teacher can
influence how they think about their ability to do the job (Akinbobola & Adeleke, 2012; van
Lankveld et al., 2017). Thomas and Mucherah (2016) state that it is important for a person to
face and overcome obstacles in their work to achieve higher levels of self-efficacy. If a person
never has occasion to face anything that challenges them, they may never know how they react
to adversity and change. Often, when a person is able to overcome obstacles, they are able to
learn their strengths and feel confident when they look back on what they have accomplished.
A faculty member’s level of effectiveness can also influence their teacher identity and
self-efficacy. Teachers who report higher levels of self-efficacy are more likely to employ
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diverse teaching methods, engage in supportive relationships with students, and achieve
learning outcomes. In contrast, when teachers have low levels of self-efficacy, they are more
likely to exhibit opposite behaviors—including rigid teaching methods and distant student
relationships (Kanadh, 2017; Turner, 2014). They may even show fear of trying new teaching
methods and spend less time investing in students if they do not believe they are capable of
making a positive impact (Kanadh, 2017). This is important to note because, as Kim and
colleagues (2018) found, students reported that teacher support was one major way they defined
effective teaching.
Interestingly, Loeb and colleagues found that men have tended to have a higher
occupational self-efficacy—self-efficacy related to work responsibilities—than women (Loeb et
al., 2016). However, Guidetti et al. (2018) did not find a significant correlation between gender
and perceived work ability or effectiveness. It is important to conduct further studies and
analyze data to see if gender differences exist in the relationship between perceived selfefficacy and effectiveness. This is especially important in social work. Statistics on gender
identity in social work programs were not included in the 2018 Statistics on Social Work
Education in the United States report (CSWE, 2019). However, in 2017 most full-time social
work faculty were females (CSWE, 2018), so it is imperative to support faculty members’ selfefficacy to maintain or improve their effectiveness with students. Most graduates of social work
programs are also female (CSWE, 2018), further emphasizing the need to understand if there
are gender differences in the relationship between self-efficacy and effectiveness for social
workers so they can be better supported and affirmed in their work.
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Faculty Effectiveness
Faculty effectiveness can be defined and evaluated in many different ways.
Effectiveness refers to the faculty member’s ability to perform well in the classroom, or to
appropriately and accurately teach and connect with students. Effective teaching goes beyond
subject knowledge and practical skills (Burton et al., 2005; Nolan & Molla, 2016). It also
includes tasks like the ability to manage a classroom and building relationships with students.
Teaching effectiveness can be determined in a number of ways, including selfevaluations, peer feedback, administrator feedback, and student reviews (Bradford & Braaten,
2018). One limitation of using only one of these forms of feedback is that it may not provide a
holistic picture. For example, faculty members might rate themselves lower on the effectiveness
scale if they have lower levels of self-efficacy. Self-perception may be different from how
others perceive someone, so it might not always be the best indicator of effectiveness.
While faculty effectiveness is often measured through student course evaluations, this
may not be the best indicator of faculty effectiveness either (Palmisano, 2017; Uttl et al., 2017).
Several factors can affect the way a student completes an evaluation, including learning style,
cognitive abilities, prior knowledge, and interest in the course (Linask & Monks, 2018; Uttl et
al., 2017). Researchers caution against using course evaluations as the only form of teacher
evaluation because they often do not ask the right questions or give sufficient options for
responses (Linask & Monks, 2018; Palmisano, 2017). For example, Palmisano (2017) notes that
some evaluations do not recognize excellence, but focus on satisfactory and unsatisfactory
teaching performance. Results could also be skewed because, often, students are not motivated
to complete end-of-course evaluations, and the students who do complete them may only be
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those who have something to complain about (M. Wanous, personal communication, November
1, 2018).
Kanadh (2017) asked prospective teachers what they thought contributed to their
professional sense of self-efficacy. Some of the factors that they described are quality
education, self-confidence, positive teaching experiences, positive instructor attitudes, and
positive attitude toward the profession. This research highlights the relationship between selfefficacy and effectiveness. The identified factor of self-confidence points to the importance of
faculty members having high levels of self-efficacy, so that they can positively influence their
students and contribute to their success and well-being (Burton et al., 2005). The longer a
person teaches, the more opportunities they will have to engage in positive teaching experiences
and relationships with students. They will have time to continue to assess their performance and
improve, where needed, which can increase their overall sense of efficacy (Thomas &
Mucherah, 2016). Not only is it important to have an understanding of what self-efficacy and
faculty effectiveness are, but it is necessary to explore how these concepts apply to social work
education as practice. This will be further discussed in the following section.
Relevance to Social Work Higher Education
Current research exploring self-efficacy and effectiveness in higher education centers on
faculty in disciplines such as nursing, business, education, and psychology. Similarly, most
research on self-efficacy that has been conducted in the discipline of social work concentrates
on students’ self-efficacy and its influence on their academic performance. This demonstrates a
lack of focus on self-efficacy of social work faculty. More research needs to be carried out
among this population exploring the relationship between self-efficacy and teaching
effectiveness, including the exploration of any differences in this relationship among gender
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identities. This is especially important due to social work educators’ ethical responsibility to the
broader society and social workers ethical responsibility to the profession (NASW, 2018).
Perceived self-efficacy is associated with positive work performance (Akinbobola &
Adeleke, 2012). The more a social work faculty member demonstrates belief in themselves by
creating a positive learning environment, the more they can be effective teachers and model to
social work students how to be competent social workers. Social workers have an ethical
responsibility to the social work profession (NASW, 2018). This means that social work
educators have an ethical responsibility to students and universities as recipients of services.
The first competency in social work education is for students to “demonstrate ethical and
professional behavior” (CSWE, 2017, p. 7). Social work faculty have an ethical responsibility to
provide students with a quality education, modeling exemplary behavior, so they are adequately
prepared to demonstrate ethical practice themselves.
Summary
Researchers have demonstrated how self-efficacy and teaching effectiveness relate to
each other through various studies as discussed in this literature review. Self-efficacy is most
commonly defined as the belief in oneself to achieve goals and make positive contributions in
one’s environment. Faculty effectiveness has been defined in a variety of ways, including
abilities in the areas of subject mastery, classroom management skills, and relationship-building
skills. Less research seems to be conducted on the influence of self-efficacy on faculty
effectiveness in higher education; much of the research found was directed toward primary and
secondary educators or student self-efficacy in academic performance. There is a need for more
research to study self-efficacy and effectiveness in higher education, especially in the discipline
of social work higher education.
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Discussion
Guided by the conceptual framework of The Life Model, I examined the reciprocal
relationship between self-efficacy and faculty effectiveness and explored why this is important
for social work faculty. The following section will discuss implications for social work
educators, suggestions for next steps, and future research to address this relationship.
Implications for Social Work Educators
Empowerment is a core value of social work practice (Zastrow & Kirst-Ashman, 2013).
Empowerment is the “authority or power given to someone to do something” or “the process of
becoming stronger or more confident, especially in controlling one’s life” (Oxford English
Dictionary, n.d., Definition of empowerment in English section). Social workers often work
with clients who have been oppressed and who feel as though they did not always have control
over their own lives. Social workers should empower their clients to discover their own
strengths and make their own confident decisions. This same principle should be evident in
social work education as well. Social work educators should empower their students to discover
their strengths and learn to be effective social workers. Social work faculty also need to be
empowered to discover and build on their own strengths as effective educators. As has been
discussed throughout this article, one way to empower social work faculty is to help them to
understand self-efficacy and how it is related to effectiveness. Feeling effective can boost selfefficacy, empowering faculty to find ways to build on their strengths and improve their teaching
(Palmisano, 2017). When faculty have a strong sense of self-efficacy and believe in their
identity as a teacher, they are empowered to be effective teachers (Nolan & Molla, 2016). The
more faculty feel empowered in their roles as instructors, the more they can effectively
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empower students to be effective social workers. It is essential to role model the values we are
teaching students to embody in their own work.
Social work educators contribute to social work practice by providing a solid
educational foundation for students. Faculty prepare students for work both in and out of the
classroom environment. Social work faculty often use role-plays and other experiential learning
activities to help students build their skills. This work in the classroom prepares students for
fieldwork, where those skills that were honed in the classroom will be employed in agencies
and in the community. The more confident faculty are in their ability to adequately prepare
students, the more likely they will be able to provide the necessary groundwork for students to
enhance their skills and be effective social workers. This affects social work practice because
students will be working with clients in their communities in their field education. They will be
directly influencing the lives of others, both individually and on a larger scale. If social work
faculty cannot adequately prepare students to be effective social workers, the risk becomes
potentially harming students’ future clients and communities, as well as discrediting the social
work profession as a whole.
Next Steps and Recommendations
The importance of understanding the relationship between self-efficacy and
effectiveness has been discussed. It is critical to understand what to do with this information.
Social work educators and administrators need to know where to go from here and how to use
this knowledge to implement practical ways to support and maintain faculty self-efficacy and
effectiveness.
One suggestion to help faculty understand what self-efficacy is and to identify their
personal sense of self-efficacy would be to include a discussion on the relationship between
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self-efficacy and faculty effectiveness at the beginning of a faculty member’s career at their
university. Faculty members should have some form of an orientation to their job as new faculty
members. This new faculty orientation could include a panel discussion on the topic of selfefficacy and effectiveness, including ways that established faculty have learned to increase their
self-efficacy and effectiveness. Faculty members could complete a self-assessment to measure
their current level of perceived self-efficacy as a starting point.
In addition to addressing this relationship at the beginning of a faculty member’s career,
additional support can be implemented. Perhaps at faculty, department, or professional
development meetings, this topic could be presented in a workshop format. Awareness of the
relationship and implications it can have is the first step. Faculty could be invited to explore this
relationship in their own work, reflecting on how their perceived effectiveness influences their
self-efficacy, as well as how their perceived self-efficacy influences their effectiveness.
Information on ways to increase self-efficacy could be presented as well. Administrators could
implement self-efficacy and effectiveness assessments as part of faculty end-of-year reviews to
keep an ongoing record of how each faculty member’s perceived self-efficacy is either
increasing or decreasing and compare that with their evaluations.
It is necessary for universities and social work programs to retain quality faculty
members in order to serve students. As has been discussed, faculty effectiveness has a direct
correlation to student success (Thomas & Mucherah, 2016). It is important to help faculty feel
effective in their positions so they desire to stay in their roles and make a positive impact on
students’ lives. Occupational stress is often a barrier to retention of faculty (Gasman et al.,
2011). The more universities can do to support faculty by increasing the protective factors of
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feeling effective and increasing self-efficacy, the more likely faculty will be to remain in their
roles.
Suggestions for Future Research
Since the body of existing research on self-efficacy and effectiveness for social work
faculty is currently lacking, more research needs to be conducted in this area. Both quantitative
and qualitative studies would be valuable and add to the body of knowledge. I am conducting
survey research later this year to explore this relationship for social work faculty. Qualitative
research in the form of semi-structured interviews could also be beneficial. This would allow
educators to share their stories and provide a narrative for the relationship between self-efficacy
and effectiveness for social work faculty. Learning from others’ experiences, including how
other faculty build upon their self-efficacy to improve effectiveness, is crucial. It embodies
another social work value of using resources and collaborating with others.
Conclusion
Self-efficacy and faculty effectiveness have a reciprocal relationship. Self-efficacy
influences effectiveness and the level of effectiveness also influences one’s sense of selfefficacy. This is an important relationship to study in any field, but it has significant
implications in social work education. Social work faculty have an ethical responsibility to be
effective in their roles as instructors, educating future social workers. Unfortunately, not enough
attention has been given in the research to show how the relationship between self-efficacy and
effectiveness affects social work faculty. Additional research needs to be completed to continue
to explore the relationship between self-efficacy and faculty effectiveness and its implications
for social work education and social work practice.
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Abstract
Research suggests that there is a positive correlation between self-efficacy and effectiveness or
performance at one’s job. In social work higher education, less attention has been paid to this
relationship for social work faculty. This study sought to fill this gap in the literature by
collecting both quantitative and qualitative survey data (n=136) on the relationship between
perceived self-efficacy and teaching effectiveness for social work faculty, using the Life Model
for Social Work Practice as the guiding conceptual framework. The data suggest that there is a
strong, positive, statistically significant correlation between these two variables for social work
faculty, consistent with what the relationship looks like for faculty in other disciplines. Faculty
who have been teaching for longer periods of time reported higher average self-efficacy. Faculty
who have completed a doctoral level degree also reported higher average self-efficacy scores
than those who had completed a master’s degree. Further research is needed to gather more
qualitative data on the relationship between self-efficacy and teaching effectiveness, as well as
exploring what other factors contribute to a higher level of self-efficacy.
Keywords: self-efficacy, teaching effectiveness, reciprocal relationships, social work
education, The Life Model, Bandura
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The Relationship between Self-Efficacy and Teaching Effectiveness: Does it Matter for
Social Work Faculty?
Research suggests that there is a relationship between a person’s internal self-efficacy—
belief in themselves to perform well at their job—and their external effectiveness—actual
performance at their job (Bandura, 2012; Haddad & Taleb, 2015; Lunenburg, 2011). The
concept of self-efficacy developed in the field of psychology and Albert Bandura’s work in
social learning theory. While social work is a closely related field in the social sciences, there is
little to no research on how this relationship between self-efficacy and effectiveness shapes
social work faculty. Literature concerning this relationship does exist for social work students
(self-efficacy and academic performance) and for faculty in other disciplines and educational
levels, but there is a gap in the literature for social work faculty in higher education.
Research on this topic for social work faculty is important for a number of reasons. First,
social work faculty have a responsibility to model professional behaviors for students. Faculty
prepare students to work in the field for a social work practicum or internship, and students need
to develop their own sense of self-efficacy and be effectively prepared to practice. One way they
can be prepared is to learn by observing social work faculty. Second, social workers have ethical
responsibilities to their colleagues, clients, institutions, and communities. If social work faculty
do not properly educate and prepare students to do their jobs, there will be negative
consequences for clients and the larger community. Finally, social work faculty should feel
empowered, as we empower our students and clients, to perform their jobs well. Understanding
how self-efficacy and teaching effectiveness are related is the first step in helping faculty to be
empowered.
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The purpose of this study is to explore the relationship between perceived self-efficacy
and teaching effectiveness for social work faculty. The hypothesis is that higher self-efficacy
scores will be positively correlated with higher teaching effectiveness scores. This research study
used a survey design, collecting data from social work faculty in the U.S. The survey was created
based on two existing quantitative measures, the Teacher Sense of Self-Efficacy Scale and the
Faculty Effectiveness Scale in Higher Education, with two additional qualitative questions added
to offer the opportunity for a narrative response. Using The Life Model for Social Work Practice
as a conceptual framework, this study aimed to answer these guiding research questions: “How
does perceived self-efficacy shape a social work faculty’s teaching effectiveness?” and “how
does their perceived teaching effectiveness shape their self-efficacy?”
Conceptual Framework: The Life Model for Social Work Practice
Though most of the literature about self-efficacy has Albert Bandura’s social learning
theory as the conceptual framework, this study takes a different approach. The conceptual
framework for this study is The Life Model for Social Work Practice, developed by Alex
Gitterman and Carol Germain (2008). They developed this model, which comes from ecological
theory, specifically for application to social work practice. This theory looks at the effect an
organism has on its environment, and the effect an environment has on the organism. In a social
work context, this means it is important to understand how a person is affected by their
environment (physical and social environment), and how that environment affects the person
(Gitterman & Germain, 2008). The physical environment includes places such as home, work,
school, and church, as well as the larger neighborhood or community in which a person resides.
The social environment includes relationships with family members, friends, co-workers, and
others involved in the person’s life. For social work faculty, the physical environment includes
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the classroom as well as the larger institution in which they work. The social environment
includes students and colleagues.
There is a reciprocal relationship between the two, meaning there is a back-and-forth
exchange of energy between a person and their environment. Reciprocal relationships are one of
the key concepts of The Life Model. Another key concept of The Life Model is protective
factors. Protective factors are characteristics or elements in a person’s life that help shield them
from negative outcomes, or lead to more positive outcomes (Gitterman & Germain, 2008;
Substance Abuse and Mental Health Services Administration [SAMHSA], 2019). Self-efficacy
and teaching effectiveness can be protective factors for one another. Self-efficacy and teaching
effectiveness also have a reciprocal relationship with each other, thus the decision to use The
Life Model as the conceptual framework for this research.
Literature Review
This literature review explored the research that has already been conducted on the topic
of self-efficacy and teaching effectiveness. It also provides further definition of self-efficacy and
teaching effectiveness. A brief overview of how self-efficacy and teaching effectiveness are
related is discussed, ending with commentary on why this relationship is important to understand
for social work faculty in higher education.
Self-Efficacy
Self-efficacy is an individual’s internal belief in themselves to perform well at their job. It
refers to the person’s perception, not an observed performance. This definition is based on Albert
Bandura’s work in Social Learning Theory (Bandura, 2001; Bandura, 2012; Guidetti et al., 2018;
Haddad & Taleb, 2015; Kanadh 2017; Tsang et al., 2012). Bandura’s research indicates that selfefficacy can have both a positive and negative effect on a person’s external performance and
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internal psychological functioning. Because it is an internal construct, it can be difficult to
measure accurately. Several factors such as time between assessments (of self-efficacy and
performance of a task), mood at the time of assessment, and social influences can affect how a
person perceives and reports on their self-efficacy (Bandura, 2012).
Teaching Effectiveness
Effectiveness can be defined as “the capacity to persuade,” “the power to produce a
desired result,” or “the quality of an utterance that provokes interest and produces an effect”
(Merriam-Webster, n.d., “effectiveness” section). In contrast to self-efficacy, teaching
effectiveness is an external concept. Teaching effectiveness can be broadly defined in these terms
as well. An effective teacher is one who inspires interest in the subject matter and enables
students to accomplish their goals (Calaguas, 2013). Teaching effectiveness involves a variety of
components, such as understanding of the subject matter, ability to demonstrate practice skills,
interpersonal relationship skills, and communication skills (Burton et al., 2013; Calaguas, 2013;
Nolan & Molla, 2016).
The Reciprocal Relationship between Self-Efficacy and Teaching Effectiveness
Several research studies have shown that self-efficacy and teaching effectiveness can
have a positive or negative relationship with one another. For example, a healthy sense of selfefficacy is associated with positive reports of teaching effectiveness (Haddad & Taleb, 2015;
Lunenburg, 2011; Turner, 2014). A high level of self-efficacy is an important factor that affects
abilities such as interpersonal skills and creativity, which are skills included under the umbrella
of teaching effectiveness (Turner, 2014; Zee et al., 2016). There are also varying types of selfefficacy. Social-emotional self-efficacy refers to one’s belief in their ability to build
relationships, while cognitive self-efficacy refers to one’s belief in their cognitive abilities to
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perform well or accomplish a goal (Bandura, Loeb et al., 2016). Both types of efficacy are
important to teaching effectiveness, because it is essential to be able to build relationships with
students as well as teach the relevant material.
Perception of teaching effectiveness can also affect self-efficacy in different ways. The
way one thinks about themselves as a teacher can affect the way they fulfill their role. If a
teacher does not feel effective, it could lead to a lower level of self-efficacy. This could cause
teachers to be less creative in their teaching or less interested in developing relationships with
students because they may not think their efforts matter (Akinbobola & Adeleke, 2012; Kanadh,
2017; Lunenburg, 2011; van Lankveld et al., 2017). However, if a teacher does feel effective in
their role and has a higher sense of self-efficacy, they are more likely to be willing to expand on
teaching methods. They may also make an effort to connect with students, both in and out of the
classroom, because they believe they are able to help students in a positive way (Kanadh, 2017;
Lunenburg, 2011).
Self-Efficacy, Teaching Effectiveness, and Social Work Higher Education
Studies have shown how a teacher’s effectiveness positively influences student selfefficacy and academic achievement. More specifically, research has shown that (a) faculty are an
essential factor contributing to student success in higher education, and (b) teaching
effectiveness has a direct effect on student achievement (Calaguas, 2013; Kanadh, 2017; Kim et
al., 2018; Nolan & Molla, 2016; Thomas & Mucherah, 2016). However, there has been no
research conducted with the focus on the relationship between the faculty person’s self-efficacy
and teaching effectiveness. Thus, this study focused on that particular relationship. This research
will ideally help to fill a gap in the literature and provide information on the relationship between
self-efficacy and teaching effectiveness. In addition, it could serve as a building block for future
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research such as empowering social work faculty and providing workshops for faculty on
strengthening self-efficacy and teaching effectiveness.
Method
This study was conducted using a survey design to answer these questions: (a) How does
perceived self-efficacy shape a social work faculty’s teaching effectiveness? and (b) How does
their perceived teaching effectiveness shape their self-efficacy?
Participants and Recruitment
The population for this study is full-time social work faculty in the U.S. who subscribe to
one of two listservs: the Association of Baccalaureate Program Directors (BPD) listserv and the
North American Association of Christians in Social Work (NACSW) Educators listserv. This is
an example of purposive sampling (nonprobability). It is unknown how many people in total are
on each of these listservs, and it is unlikely that every social work faculty member chooses to be
a part of them. An invitation to take the survey was sent in an email to both listservs. The email
included a link to the electronic survey, which began with a statement of informed consent.
Following the initial invite, two reminders were sent to each listserv to increase the survey
response rate. The first reminder was sent one week later and the second one three weeks later.
Protection of Human Participants
The University of St. Thomas Institutional Review Board (IRB) reviewed, approved, and
monitored this study. The survey was anonymous, and there were minimal perceived risks for
participating. The study was approved with an exempt status.
Data Collection
A survey was constructed using two standardized measures: The Teacher Sense of SelfEfficacy Scale (TSES) and the Teacher Effectiveness Scale in Higher Education. The questions
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used were those that were most relevant to social work higher education. Questions from both
the TSES and the Teacher Effectiveness Scale in Higher Education that did not pertain to social
work higher education were omitted from the survey constructed for this study. Two additional
qualitative response questions were added: (a) How do you think your belief in yourself
influences your effectiveness as a teacher? and (b) How do you think your effectiveness as a
teacher influences your belief in yourself?
The survey was created online via Qualtrics. The questions asked about several topics
including self-efficacy, teaching effectiveness, social work experience prior to teaching, how
long the person had been teaching, and in what content areas they taught. Demographic questions
were also included to gather data on race, gender identity, age, and highest degree completed. A
complete list of the survey questions is in Appendix A.
Data Analysis
The data were stored electronically in Qualtrics. The data were cleaned, coded, and
entered into SPSS for analysis. A total of 136 responses to the survey were received, but only
116 of those were complete responses. The results were analyzed based on 116 responses
(n=116). The data analysis first examined the reliability of the self-efficacy and teaching
effectiveness scales by running a reliability analysis using Cronbach’s alpha in SPSS.
Cronbach’s alpha for the self-efficacy scale was 0.919. For the teaching effectiveness scale, it
was 0.792. A 2-tailed Pearson correlation was conducted to examine the relationship between the
two main variables, self-efficacy and teaching effectiveness. Each participant’s total score for
both self-efficacy and teaching effectiveness was calculated. Those total scores were the two
variables used in the Pearson correlational analysis. One-way ANOVA analyses were run to
compare the mean self-efficacy scores across various demographic variables including gender
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identity, age, highest degree completed, and number of years taught. There were also two
qualitative questions included on the survey. An inductive thematic analysis was conducted to
find common themes among the participants’ responses to each qualitative question.
Results
The survey directed social work faculty to answer the questions: (a) How does perceived
self-efficacy shape a social work faculty’s teaching effectiveness? and (b) How does their
perceived teaching effectiveness shape their self-efficacy? One-hundred and thirty six responses
were received, but only 116 were used in the data analysis because 20 responses were only 47%
complete (or less). A majority of the 116 participants identified as female (72.4%). More than
three-fourths of the respondents identified as white. As shown in Table 1, the average age was
between 51-60 years old. The average number of years taught for the respondents was between
11-15 years, with the most respondents indicating they had been teaching for more than 20 years
(24.1%). The majority of respondents had experience teaching at both the BSW and MSW
levels, while 10.3% had experience teaching in BSW, MSW, and DSW or PhD programs.
Almost all respondents indicated that they had some professional social work experience (at least
five years) prior to teaching social work (95.7%).
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Table 1
Participant Demographics
Participant Characteristics

n

%

16
35
32
24
9

13.8%
30.2%
27.6%
20.7%
7.8%

29
84
1
2

25.0%
72.4%
0.9%
1.7%

8
91
5
2
1
5
2
1
1

6.9%
78.4%
4.3%
1.7%
0.9%
4.3%
1.7%
0.9%
0.9%

26
18
23
21
28

22.4%
15.5%
19.8%
18.1%
24.1%

37
4
61
1
1
12

31.9%
3.4%
52.6%
0.9%
0.9%
10.3%

111
5

95.7%
4.3%

Age
31-40 years
41-50 years
51-60 years (average)
61-70 years
71 years and older
Gender Identity
Male
Female
Non-binary
Prefer not to answer
Race
Black of African-American
White
Hispanic/Latinx
Asian
Native American
Other
White and Asian
White and Other
White and Native American
Number of Years Taught
0-5 years
6-10 years
11-15 years (average)
16-20 years
More than 20 years
Program Levels Taught
BSW
MSW
BSW and MSW
MSW and DSW or PhD
BSW and DSW or PhD
BSW, MSW, and DSW or PhD
Previous Professional Social Work Experience
Yes
No
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Table 2
Descriptive Statistics for Self-Efficacy and Teaching Effectiveness

Scale
Self-Efficacy

M

SD

Range

137.03

16.339

89-171

Pearson
Correlation (2tailed)
.611**

54-76

.611**

Teaching
68.57
4.527
Effectiveness
**Correlation is significant at the 0.01 level (2-tailed)

The Reciprocal Relationship between Self-Efficacy and Teaching Effectiveness
A 2-tailed Pearson correlation analysis was conducted to determine the relationship
between self-efficacy and teaching effectiveness. The Pearson correlation was 0.611 and
significant at the 0.01 level, as shown in Table 2. As a faculty member’s self-efficacy increases,
so does their teaching effectiveness. Similarly, as their teaching effectiveness increases, so does
their self-efficacy. The average self-efficacy score of participants was a 137.03. The average
teaching effectiveness score of participants was 68.57, as shown in Table 2. Responses to the
qualitative survey questions shed further light on this relationship, as participants made
comments like “they both go back and forth like an arrow,” “reciprocal effect,” “It is a circular
feedback loop!” and “it’s mutually reinforcing.”
Thematic Analysis
Three major themes emerged after conducting an inductive thematic analysis of the
responses to the question How do you think your belief in yourself influences your effectiveness
as a teacher?: belief in themselves lead to an awareness of their strengths and limitations which
helps increase teaching effectiveness; belief in themselves leads to more effort in the classroom
as they see their methods being effective; and building relationships with students increases
teaching effectiveness. Two major themes also emerged when analyzing responses to the
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question How do you think your effectiveness as a teacher influences your belief in yourself?:
student feedback influences teaching effectiveness and prior experience (in the social work field
and in teaching) positively influences teaching effectiveness.
Self-Efficacy Increases Self-Awareness of Strengths and Limitations
The first theme that emerged when analyzing the question how do you think your belief in
yourself influences your effectiveness as a teacher was that believing in themselves helps faculty
to be more aware of their own strengths and limitations in relation to teaching. This helped them
to feel more effective in the classroom. One participant said, “Knowing my strengths and
limitations enables me to be confident in my teaching style and ability to reach students.”
Another participant stated:
I believe I am a good teacher so I am willing to make mistakes, admit when I am wrong,
ask for time to figure something out, and have laid a lot of the groundwork in learning
from past mistakes to not repeat.
This self-awareness helps faculty to be more efficient and effective because they know which
strategies or teaching methods do and do not work well for them. It also helps them to
understand when and how to adjust teaching methods to meet the needs of each group of students
Self-Efficacy Leads to More Effort in the Classroom
A second theme that emerged was that the more faculty believe in themselves and their
abilities, the more they feel free to be creative and try new or different strategies in the
classroom. One participant said, “The more I believe in myself, the wider range of strategies I
may try, and the more I may feel free to ask for resources I need to be effective.” Another
participant said, “This belief allows for more creativity and flexibility in the classroom.” Finally,
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a third participant stated, “Because I believe in myself . . . I continue to seek out new ideas and
research related to the course content and teaching. When I doubt myself, I am not as effective.”
When faculty see their efforts working, they are more likely to continue learning about teaching
methods and be willing to take risks to try something new. Their belief in themselves is
reinforced when they see that the time and effort they put into classroom teaching are affecting
students in a positive way.
Building Relationships with Students Increases Effectiveness
A third theme that emerged was the importance of how faculty self-efficacy and
effectiveness also influences relationships with students. One participant stated, “If I don’t
believe in myself to teach students, why should I expect them to believe in my teaching?” A
second participant said, “I think my self-confidence and belief in my skills, wisdom, and
knowledge provides sound direction for students of all ages to understand, relate with, and
integrate into their own practice styles.” A third participant stated, “Confidence is linked with
competence and students respect that.” It is important to build positive relationships with our
students so that they believe in us to teach them and believe in themselves to be competent social
workers. This also demonstrates essential relationship-building skills for students to use with
clients in their practice.
Student Feedback Influences Teaching Effectiveness
The first theme that emerged when analyzing the question how do you think your
effectiveness as a teacher influences your belief in yourself was that feedback from students was
an important factor influenced teaching effectiveness. Faculty noted that student feedback—
written or verbal, positive or negative—influenced their effectiveness and belief in themselves.
One participant noted that, “when I receive positive student feedback about my teaching I feel
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good about myself and believe I’m doing a good job.” A second participant said, “Sometimes
poor evaluations can be a bit demoralizing (temporarily) but I’m able to look for any truth and
make efforts to improve where appropriate and feasible.” A third participant stated,
When I get positive feedback from students that absolutely influences my belief in
myself. And when I get negative feedback from students I reflect on what improvements
and adjustments I can make to help with the effectiveness of the course and my teaching
methods.
While student feedback is not the ultimate indicator of teaching effectiveness, it is important that
faculty take student feedback into consideration and adjust their teaching as they deem
appropriate. Feedback from others helps us gain insight on teaching from a perspective other
than our own self-evaluation.
Prior Experience in Social Work and Teaching Positively Influences Effectiveness
A second theme that emerged was the importance of having prior experience to feel more
effective. This includes both work done in the field prior to teaching and the number of years
faculty have taught. One participant said,
This was a later career change for me . . . I think they go hand-in-hand. I believed that I
could do it before I stepped into the classroom and each year, my teaching continues to
improve as I see the outcomes of what I implement in the classroom.
A second participant said, “Experience helps a lot. I would be much confident and effective and
have less belief in myself if I was early in my teaching career. Mentoring and support help a lot.”
A third participant stated that, “Having a long career in teaching has given me experiences to
draw from, to know that I can make a difference with students and in my teaching.” A few
participants also noted that having prior experience in other fields of social work helped them to
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feel confident and effective in teaching this material to students. The prior experience helped
them to feel more confident in teaching students how to work with various populations and to
demonstrate skills with which they had previous experience.
Discussion
The aim of this study was to explore the relationship between perceived self-efficacy and
teaching effectiveness for social work faculty. The results of the survey indicate that there is a
significant relationship between self-efficacy and teaching effectiveness and that it does matter
for social work faculty. Both the quantitative and qualitative data demonstrate this relationship.
The Pearson correlation between self-efficacy and teaching effectiveness was .611, which
indicates a strong, positive, statistically significant correlation. This confirms the hypothesis that
higher self-efficacy scores would be positively correlated with higher teaching effectiveness
scores. The themes found when analyzing the qualitative data support the quantitative data.
These results are consistent with data from studies conducted on this topic for faculty in other
disciplines.
Thomas and Mucherah (2016) note that a variety of demographic factors can affect selfefficacy, including age, gender, length of experience, and educational level. Consistent with their
research, in this study males and older faculty had a higher average perceived self-efficacy score
than females and younger faculty. Those who had been teaching longer had slightly higher mean
scores than those who had only been teaching for a few years. The more experience a person has
in their position, the more opportunities they have to try new methods and learn what does and
does not work for them in the classroom, thus leading to higher self-efficacy. One participant
specifically noted that, “A belief in myself increased as I taught longer. If I have the confidence
and prior experience, I know I can do it.”
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Compared to participants whose highest degree completed was an MSW, participants
who had completed a DSW or PhD had a higher average self-efficacy score. This could be
because those who choose to go on to obtain a doctoral degree believe they can do it—meaning
they already have higher levels of internal self-efficacy. Obtaining a doctoral degree does not
necessarily cause a person to have higher self-efficacy, but the two variables do appear to be
related. This may be because those with a doctorate degree have more time and experience in the
field, therefore they have more personal experiences to draw from when teaching in the
classroom. They have also learned more about their own strengths and limitations through
practice and can relate that information to students as they help them to develop their own skills.
Limitations
There are limitations to the current study. One limitation is the wording of the qualitative
questions. Some participants may not have understood what the question was asking as indicated
by responses that said “100%,” “quite a bit,” or “a strong correlation.” A few participants
directly indicated that they did not understand what the question was asking. It is possible that
there could have been even more data had all participants understood each of the questions. A
second limitation of this study is a small sample size. The last time the Council on Social Work
Education (CSWE) collected data on social work faculty was in 2017, when they reported 5,461
social work faculty members (Council on Social Work Education [CSWE], 2018). It is unknown
how many social work faculty members are a part of the two listservs that the survey was sent to,
but 116 is a fairly small sample size. This could mean that the results may not be generalizable to
the larger social work faculty population. A third limitation could be the number of response
choices on the self-efficacy scale. There were nine options to choose from, ranging from “None
at all” to “A Great Deal.” Some research says that having too many options from which to
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choose can make it harder for the participant to decide where they fall on the spectrum. It is best
to keep the total number of response choices to five or six (Gambini, 2019; Wakita et al., 2012).
Implications for Teaching Social Work
Understanding the relationship between self-efficacy and teaching effectiveness for social
work faculty can help program directors and other administrators better support faculty. If we as
social workers and educators understand that self-efficacy is an important factor that influences
effectiveness, measures can be put in place to help faculty increase their self-efficacy and
teaching effectiveness. One possibility would be to conduct campus workshops on self-efficacy
and teaching effectiveness helping faculty to see the correlation as well as to understand what
other factors influence self-efficacy and effectiveness, such as mentoring or support from
colleagues.
It is important for social work educators to role model professional and ethical behaviors
to students. In order to do this, it is essential to first build relationships with our students, just as
it is important to build relationships with clients in other areas of practice. Supporting selfefficacy helps increase effectiveness, and the data suggest this may translate into students’
practice behaviors and into their confidence in faculty to teach them. This speaks to the
importance of relationships in the classroom as a basis for teaching and transferring knowledge.
While many participants reflected a strong relationship between their self-efficacy and
teaching effectiveness, some participants placed less importance on this relationship. For
example, in response to the question, “How do you think your belief in yourself influences your
effectiveness as a teacher?” one participant said “Quite a bit, but it needs to be backed up with
the skill for teaching.” Another said, “You can believe in yourself all you want, but if you do
now have the requisite skills to teach you can’t be an effective teacher.”
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Recommendations for Future Research
One recommendation for future research would be to conduct qualitative interviews to
get more narrative data on how faculty members’ self-efficacy and teaching effectiveness are
related. It would also be useful to gather information on what other elements faculty see as
influencing their self-efficacy and teaching effectiveness, such as spirituality or social support.
Another idea could be to conduct a study using a different measure of teaching effectiveness,
such as teaching evaluations, to see how those evaluations compare with faculty members’ selfreport of perceived teaching effectiveness.
Another recommendation for future research would be to conduct studies on whether or
not there is a causal relationship between self-efficacy and teaching effectiveness. Some
participants suggested that while there was a relationship between the two variables, effective
teaching had more to do with possessing the skills to teach. In other words, self-efficacy is not
the only variable which positively influences teaching effectiveness. Without the inherent skills,
self-efficacy may not be an important factor in one’s effectiveness. A future quasi-experimental
study could aim to use a larger random sample and have a comparison group to see if there is any
difference in teaching effectiveness with those who report high levels of self-efficacy versus
lower levels. Another interesting comparison could be to see if there is a difference in those who
report a higher skill level versus those who report lower skill levels.
Conclusion
The purpose of this study was to explore the relationship between social work faculty
members’ perceived self-efficacy and teaching effectiveness. Ideally, this research will help fill a
gap in the existing literature on self-efficacy and teaching effectiveness by focusing specifically
on social work faculty. A survey was used to collect data, and data analysis was conducted. The
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data analysis showed a strong, positive, statistically significant correlation between self-efficacy
and teaching effectiveness, confirming the hypothesis. Participant responses to the qualitative
questions also provided a rich, detailed description of what this relationship looks like in
practice. It is important to help faculty understand this reciprocal relationship between selfefficacy and teaching effectiveness in order to provide the best educational experience to
students.
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Appendix A
The purpose of this study is to explore the relationship between perceived self-efficacy of social
work faculty and perceived effectiveness. You were selected as a possible participant because
you are a social work faculty member. This study is being conducted by Samantha Sutorius,
DSW student at the University of St. Thomas. If you agree to participate, you will be asked to
answer several survey questions focused on your experience and your perceptions about selfefficacy and teaching effectiveness. The survey should take about 15 minutes to complete and is
anonymous. Please click "Agree" below to move forward with the survey.
Agree
How long have you been teaching?
0-5 years
6-10 years
11-15 years
16-20 years
More than 20 years
What level of students have you taught? Check all that apply.
BSW
MSW
DSW or PhD
Did you work as a professional social worker prior to teaching?
Yes
No
How long did you work in the field?
0-5 years
6-10 years
11-15 years
16-20 years
More than 20 years
In what field(s) of practice do you have experience? Check all that apply.
Addictions
Case Management
Child Welfare
Clinical Practice, Counseling, and/or Mental Health
Community Organizing
Domestic Violence
Foster care and/or Adoption
Gerontology, Hospice, and/or Palliative Care
Group and/or family work
Hospital and/or medical social work
Leadership, Management, and/or Administration
Legal and/or Criminal Justice
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Military and/or Veterans Affairs
Policy and/or advocacy
Psychiatric social work
Residential care
School social work
Social work research
Other
Please indicate in which other area(s) of social work you have experience:

In what content areas do you teach (or have you previously taught)? Check all that apply.
Addictions
Case Management
Clinical Practice, Counseling and/or Mental Health
Child Welfare
Community Organizing
Diversity and/or Cultural Competence
Gerontology, Hospice, and/or Palliative Care
Group and/or family work
Human Behavior and the Social Environment
Human Development
Leadership, Management, and/or Administration
Legal and/or Criminal Justice
Military and/or Veterans Affairs
Policy
School social work
Social work research
Specialty Courses (Domestic Violence, Grief and Loss, Trauma, etc.)
Others
Please indicate in which other content area(s) you have taught:

The following questions are related to self-efficacy. Please indicate your opinion about each
of the questions below by marking any one of the nine responses in the columns on the
right side, ranging from (1) “None at all” to (9) “A Great Deal” as each represents a degree
on the continuum.
How much can you do to get through to the most difficult students?
How much can you do to help your students think critically?
How much can you do to control disruptive behavior in the classroom?
How much can you do to motivate students who show low interest in school work?
To what extent can you make your expectations clear about student behavior?
How much can you do to get students to believe they can do well in school work?
How well can you respond to difficult questions from your students?
How well can you establish routines to keep activities running smoothly?
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How much can you do to help your students value learning?
How much can you gauge student comprehension of what you have taught?
To what extent can you craft good questions for your students?
How much can you do to foster student creativity?
How much can you do to improve the understanding of a student who is failing?
How well can you establish a classroom management system with each group of students?
How much can you do to adjust your lessons to the proper level for individual students?
How much can you use a variety of assessment strategies?
To what extent can you provide an alternative explanation or example when students are
confused?
How well can you respond to defiant students?
How well can you implement alternative strategies in your classroom?
How do you think your belief in yourself influences your effectiveness as a teacher?

The following statements are related to teacher effectiveness. For each statement below,
choose your response by clicking the button to indicate your level of agreement with the
statement on a scale of 1 (Strongly Disagree) to 4 (Strongly Agree).
Accomplishes tasks creatively.
Displays kindness for others.
Accepts others.
Always prepared when holding classes.
Knows a lot of information about lessons taught.
Shares a lot of interesting ideas related to lessons taught.
Displays authority when teaching.
Welcomes comments from students.
Responds to feedback given by students.
Displays sensitivity to the needs of students.
Shows approach-ability with students.
Exhibits fair treatment of students.
Interacts with students outside of class hours.
Shows enthusiasm in the teaching of students.
Gives instructions clearly.
Encourages students to be hard working.
Provides activities aimed at developing critical thinking of students.
Announces requirements ahead of time.
Sets realistic goals for students to accomplish.
How do you think your effectiveness as a teacher influences your belief in yourself?

What is your gender identity?
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Male
Female
Transgender
Non-binary
Prefer not to answer
What is your age?
25-30 years
31-40 years
41-50 years
51-60 years
61-70 years
71 years and older
What is your race? Check all that apply.
Black or African-American
White
Hispanic/Latino
Asian
Native American
Native Hawaiian or Pacific Islander
Other
What is the highest degree you have completed?
MSW
DSW or PhD
Other
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Abstract
Product three for this Banded Dissertation is a pre-recorded poster presentation that was virtually
presented at the North American Association of Christians in Social Work (NACSW) 2020
Annual Convention. This peer-reviewed conference took place November 5-8, 2020. Included in
this document is: email confirmation of the poster presentation acceptance, the poster used in the
presentation, documentation of the poster presentation uploaded to the conference website, and
an analysis of the poster presentation. This was originally supposed to be an in-person
conference, but was adapted to a virtual conference due to the COVID-19 pandemic. The poster
presented information from the research project done for product two of this Banded
Dissertation, which was a survey study that explored the relationship between self-efficacy and
teaching effectiveness for social work faculty. The focus was on the background information,
research method, and quantitative data analysis.
Keywords: self-efficacy, teaching effectiveness, poster presentation
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NACSW Poster Presentation
This the poster was pre-recorded and virtually presented at the NACSW Annual
Convention, November 5-8, 2020. The title of the conference was “Unity in the Face of
Adversity: Building a World of Love and Justice.” The presentation focused on the results of my
research study done for Product two of this Banded Dissertation. First, the presentation gave a
brief introduction to the topic. I discussed why this was a topic of interest for me, defined the key
terms of self-efficacy and teaching effectiveness, and highlighted the importance of research on
this topic. Second, I included my conceptual framework, The Life Model for Social Work
Practice, and rationale for using it as my conceptual framework. I also included a figure for the
conceptual framework to represent the reciprocal relationship between self-efficacy and teaching
effectiveness.
Next, I presented information on my research questions: how does perceived self efficacy
shape a social work faculty’s teaching effectiveness and how does this percieved teaching
effectiveness shape their self-efficacy? I discussed using a survey design which included
quantitative questions as well as two qualitative questions. Finally, I included the quantitative
results and discussion. I highlighted the Pearson correlation and how the results compared to
previous studies on self-efficacy and teaching effectiveness for other disciplines. The reults
presented only include the quantitative data as the poster had to be uploaded to the convention
website before I was able to finish completing the thematic analysis of the qualitative data.
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